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Abstract  
Objective: to analyze nurses' perceptions of the effectiveness of the 
educational process of the Continuing Health Education (CHE) service 
of a university hospital. Methods: exploratory and descriptive study 
with a qualitative approach, conducted in a university hospital. The 
study population consisted of clinical nurses linked to the institution 
under study. Data collection was performed through interviews 
consisting of a questionnaire and a semi-structured script with open-
ended questions. Results: Twelve clinical nurses from the institution 
participated in the study, consisting of 10 (83.3%) women and 2 (16.7%) 
men. Through Bardin's analysis, three categories were constructed: 
Recognition of the positive impacts of CHE for the nursing team, 
Difficulties faced in participating in educational activities, and 
Perception regarding the role of management in the implementation of 
educational activities. Conclusions: The need for adequate 
management of CHE, effective sizing of the nursing team, participation 
of nurses in the training planning process and flexibility of the National 
Policy for Continuing Education (NPCE) are evident, in order to 
provide interaction, better adherence and significant results of the 
program. 
 
Descriptors: Continuing Education; Professional Training; Patient Care 
Team; Nursing. 
 
 
 
 
 
 

Whats is already known on this? 
The CHE seeks to collaborate to improve the work performed and provide 
advancement in the quality of care, using experiences lived in daily life as reflection 
for the health team. 
 

What this study adds? 
It is expected to contribute to a new perspective on the educational process, providing 
a more efficient and integrated approach, meeting their needs and promoting greater 
participation and critical thinking of professionals. 
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_______________________________________________________________________________________________________ 
 
Resumo  
Objetivo: analisar a percepção dos enfermeiros sobre a efetividade 
do processo educativo do serviço de Educação Permanente em Saúde 
(EPS) de um hospital universitário. Métodos: estudo de caráter 
exploratório e descritivo, com abordagem qualitativa, realizado em 
um hospital universitário. A população do estudo foi constituída por 
enfermeiros assistenciais vinculados à instituição pesquisada. A 
coleta de dados foi realizada por entrevista constituída de um 
questionário e roteiro semiestruturado com perguntas abertas. 
Resultados: participaram do estudo 12 enfermeiros assistenciais da 
instituição, sendo 10 (83,3%) mulheres e 2 (16,7%) homens. Por 
meio da análise de Bardin, construíram-se três categorias: 
Reconhecimento dos impactos positivos da EPS para a equipe de 
enfermagem; Dificuldades enfrentadas para participação em ações 
educativas; e Percepção quanto ao papel da gestão para efetivação 
das atividades educativas. Conclusões: evidenciou-se a necessidade 
do gerenciamento adequado da EPS, bem como o dimensionamento 
efetivo da equipe de enfermagem, a participação dos enfermeiros no 
processo de planejamento dos treinamentos e a flexibilização da 
Política Nacional de Educação Permanente (PNEP) a fim de 
proporcionar interação, melhor adesão e resultados significativos do 
programa. 
 
Descritores: Educação Permanente; Capacitação Profissional; 
Equipe de Assistência ao Paciente; Enfermagem. 

 
 

Resumén  
Objetivo: analizar las percepciones de los enfermeros sobre la 
efectividad del proceso educativo del servicio de Educación Continua 
en Salud (ECS) de un hospital universitario. Métodos: estudio 
exploratorio y descriptivo, con enfoque cualitativo, realizado en un 
hospital universitario. La población de estudio estuvo constituida 
por enfermeros que brindan cuidados vinculados a la institución en 
estudio. La recolección de datos se realizó a través de una entrevista 
compuesta por un cuestionario y un guión semiestructurado con 
preguntas abiertas. Resultados: Participaron en el estudio doce 
enfermeros de la institución que brindan cuidados, siendo 10 
(83,3%) mujeres y 2 (16,7%) hombres. A través del análisis de 
Bardin, se construyeron tres categorías: Reconocimiento de los 
impactos positivos de la ECS para el equipo de enfermería, 
Dificultades enfrentadas en la participación en actividades 
educativas y Percepción sobre el papel de la gestión en la 
implementación de actividades educativas. Conclusiones: Se 
evidencia la necesidad de una adecuada gestión de los ECS, 
dimensionamiento efectivo del equipo de enfermería, participación 
de los enfermeros en el proceso de planificación de la formación y 
flexibilización de la Política Nacional de Educación Continua 
(PNEC), a fin de propiciar interacción, mejor adhesión y resultados 
significativos del programa. 
 
Descriptores: Educación Continua; Formación Profesional; Equipo 
de atención al paciente; Enfermería.

___________________________________________________________________________________________________________________________________________________________ 

INTRODUCTION 
Nursing plays a fundamental role in the various stages of patient care, such as patient assistance, 

education, guidance and prevention among clients/patients, family members, community and health team 
professionals, working in different work contexts, whether in a hospital, clinical, basic unit or home care 
environment, among others. Therefore, it is important to emphasize that those who provide care need to 
be aware of their possibilities and limitations in these tasks, which are dynamic and constantly require the 
improvement of knowledge, improvement of techniques, as well as the implementation of new procedures 
and therapies.(1-2)  

Continuing Health Education (CHE) is the instrument through which this process can be achieved. 
It is a strategy instituted by the Ministry of Health, through Ordinance GM/MH number 1996 of August 
20, 2007, which provides guidelines for the implementation of the National Policy for Continuing 
Education (NPCE) in health institutions. Based on the possibility of modifying professional practices, 
continuing education guides the development initiatives of professionals, without removing personal 
responsibility for the process of constant updating.(3-4) 

In view of this, CHE uses a methodology that takes advantage of experiences lived in daily work 
as an object of analysis for the health team, with the activities performed on a daily basis as the focus for 
educational actions and adopting problematization as a resource for creating teaching and learning 
methods. Thus, its purpose is to contribute to the improvement of the work performed and provide 
advancement in the quality of care in institutions.(5) 

In this sense, CHE is an intervention, being an organized system that encompasses, in its process, 
several specific development actions. However, a broad and sustainable plan that contemplates these 
practices is essential; because, according to the purpose of organizational change, these actions are directed 
to workers involved in the health institution, such as nursing professionals.(6) 

In this context, the institutionalization of the NPCE also provides for the creation of a Center for 
Continuing Health Education (CCHE) in health services to promote collective construction in the work 
environment, proposing planning with workers for the elaboration of continuing education actions. 
However, despite the attributes of the CCHE, obstacles were encountered for its implementation, 
including: workers considered resistant to updating; the lack of coordination between managers, managers 
and staff to participate in educational activities; the high demand for work, which ends up making it 



Alelaf LMAS et al.                                                                 Continuing Health Education from the perspective of nurses... 

 
English | Rev. enferm. UFPI. 2025;14:e5764| DOI: 10.26694/reufpi.v14i1.5764 

difficult to assimilate new technologies and to keep up with rapid changes and the growing advancement 
of scientific knowledge.(7-8) 

Therefore, it is necessary to develop effective in-service training in a hospital institution, so that 
professional training strategies can be provided and that are efficient for their proper qualification, 
promoting the development of nurses in their workplace and encouraging the promotion of education 
through training. In this way, it is possible to create means of interaction between employees, so that 
professional development, personal needs and previous experiences of individuals are taken into 
account.(9) 

In view of this, the objective of the study was to analyze the perception of nurses regarding the 
effectiveness of the educational process of the Continuing Education service of a university hospital. 

 

METHODS 
This is an exploratory and descriptive study, with a qualitative approach, which according to Silva, 

Oliveira, Brito(10), “is concerned with achieving a detailed understanding of the meanings, as well as the 
characteristics present in the object of study, which facilitates immersion in the complexity of the 
phenomenon then investigated”. 

The field of study was a university hospital located in the city of Teresina, Piauí. The University 
Hospital of the Federal University of Piauí (HU-UFPI) offers medium and high complexity services in 34 
medical specialties.(11) According to the results of the annual evaluation promoted by the Comptroller 
General of the Union (CGU), through Fala.BR, which captures praise from the ombudsman bodies of public 
institutions throughout the country, HU-UFPI was elected in 2024 the most praised public institution in 
Brazil, a position that reflects the work developed by the hospital management and demonstrates the 
excellence of the services offered.(12) 

The study population consisted of 12 (twelve) nursing assistants linked to the institution studied. 
The inclusion criteria adopted were: being a nursing professional; having been linked to the institution for 
at least 1 (one) year; having participated in at least 1 (one) training course in the last 6 (six) months. The 
exclusion criteria adopted were: being on leave, vacation or away from their duties during the data 
collection period. The collection period was from October to November 2023, carried out until reaching the 
saturation point, in person through a semi-structured interview script lasting an average of 10 to 15 
minutes, which included identification data regarding age, gender, date of admission to the unit, work 
sector, year of graduation, length of work experience, whether the participant has a specialization and if 
so, in which area(s), with the aim of outlining the profile of the interviewees, in addition to open questions 
about the subjects' perception in relation to the in-service training offered, the applicability of the content 
in the work process and the contribution of the training to their learning process.  

The research was authorized by the Human Research Ethics Committee (REC) of the University 
Hospital of the Federal University of Piauí (HU/UFPI) under opinion number 6,527,869, in compliance 
with the ethical and legal principles of Resolution 466/2012 of the National Health Council. It is important 
to note that all participants signed the Informed Consent Form (ICF), and are referred to in the research by 
the initial “N” for nurse, followed by a number (e.g., N 1 - nurse 1) in order to protect the identity of the 
participant.  

The interviews were audio-recorded, with the participants' permission, for later transcription and 
data analysis. Therefore, the recorded responses were transcribed in full for later content analysis and 
tabulation of the collected identification data, in order to outline the interviewees' profiles, and then 
submitted to content analysis based on the Bardin method, which seeks to analyze the contents through a 
set of techniques that involve analysis of communications, using systematic and objective procedures to 
describe the content of the messages through 3 poles: 1. Pre-analysis; 2. Exploration of the material and 3. 
Inference and interpretation of the results (figure 1). (13-14) 
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Figure 1. Development of content analysis by Bardin 

 
Source: Bardin, 2016. 

 
In pole 1. Pre-analysis, the material was analyzed according to the exhaustive criteria: 

homogeneity, regularity, divergences and correlation with the objectives of the analysis, enabling the 
formulation of hypotheses and objectives. Pole 2. Exploration of the material, involves transforming the 
material into data that can be analyzed, through codifications and enumerations. In this stage, the main 
points of the interviews were selected in order to contemplate the objectives of the research, grouping them 
into proximal categories encouraged by theoretical and guiding concepts. Pole 3. It refers to the treatment 
of the results, which is configured in the inference and interpretation of the results, aligning them according 
to the objectives of the research. According to Silva and Fossá, through this inductive or inferential process, 
the aim is not only to understand the meaning of the interviewees' speech, but also another meaning or 
message through or together with the first message. (14-15) 

 

RESULTS 
Twelve nursing assistants from the institution participated in the study, consisting of 10 (83.3%) 

women and 2 (16.7%) men. The participants had 12 to 25 years of work experience as nurses. As 
professionals at the university hospital, they had a minimum of 4 and a maximum of 10 years. Five (41.7%) 
day nurses and 7 (58.3%) on-call nurses were interviewed. Regarding graduate studies, the professionals 
had a minimum of 1 and a maximum of 4 specializations, and only 2 (16.7%) of them also had a master's 
degree. Regarding the number of training sessions, 8 (66.7%) participated in more than 5 educational 
activities and 4 (33.3%) participated in more than 10. 

Through Bardin's analysis(14), 10 initial categories were listed, based on the recurrence and 
relevance of words and excerpts from the study material, which were grouped into 3 intermediate 
categories containing 3 to 4 subthemes, considering the interpretation and guiding inference of the content 
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of the interviews aligned with the research objective. Finally, three final categories were constructed from 
these intermediate categories: Recognition of the positive impacts of CHE for the nursing team, Difficulties 
faced in participating in educational activities and Perception regarding the role of management in 
implementing educational activities (Box 1). It is noteworthy that the results presented describe the 
perspective of nurses at a university hospital regarding Continuing Health Education (CHE). 

 
Box 1. Grouping of categories. 

CATEGORIES 

STARTING CATEGORY INTERMEDIATE CATEGORY FINAL CATEGORY 

- Understanding the 
topic 

- Positive aspects of the EC 
- Service improvement 
- Effectiveness of training in 

practice 
- Understanding of the topic 

- Recognition of the positive 
impacts of CHE for the 
nursing team 

- Difficulties in 
participation 

- Difficulties in participation 
- Frequency of training 
- Professionals' adherence to 

training 

- Difficulties faced in 
participating in educational 
activities 

- Positive aspects of the 
EC 

- Professionals' adherence to 
training 

- Hospital encouragement for 
professionals' participation 

- Content of educational 
activities 

- Perception of the role of 
management in 
implementing educational 
activities - Improvement of the 

service 

- Teaching methodology 

- Frequency of training 

- Content of educational 
activities 

- Adherence of 
professionals to 
training 

-  Hospital 
encouragement for 
professionals to 
participate 

- Effectiveness of 
training in practice 

Source: Elaborated by the authors (2024). 
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DISCUSSION 
Recognition of the positive impacts of CHE on the nursing team 

When asked about the impacts that continuing education services can have on the nursing team, 
most of the responses correlated CHE as a training tool to improve the work process, ensuring greater 
quality of care and safety in patient care. Some of the interviewees also highlighted how CHE helps 
professionals to stay constantly updated on care protocols and the proper execution of procedures, as can 
be seen below: 

 
Improvement of service and uniformity of actions, ensuring greater effectiveness 
of nursing actions. And the patient is the one who benefits the most, because 
when you have a qualified professional, he or she will ensure quality care. (N4) 
 
[...] continuing education serves precisely as a way to reactivate your memory of 
what you already knew and acquire new information, as well as [...] updating 
protocols, following the stages determined by the hospital and the committee 
that developed it (N2) 

 
These reports corroborate literature that demonstrates the experiences of professionals in CHE 

training, such as a study carried out in a reference hospital in northern Ceará, which states that educational 
activities contribute to the propagation of a patient safety culture in the institution, in addition to enabling 
a change in the attitude of professionals, promoting safer and higher-quality care, reducing certain 
incidents; investing in prevention will have excellent results.(16) 

In addition to this perspective, recognition of the importance of professionals' work practices in 
improving care policy and building knowledge acquired in CHE learning processes is related to the 
perception of autonomy of students, as protagonists of their own learning, defended by Paulo Freire, 
patron of Brazilian education. The Brazilian educator, pedagogue and philosopher states that this 
recognition is experienced when the subject/student contemplates the opportunity to know and perceive 
meanings in the teaching-learning process.(17-18) 

Furthermore, in this context, the recognition of workers as subjects of their learning is also reflected 
in the adult literacy methodology developed by Freire. Thus, following the analysis of the reality of the 
student, Freire also defended the need for a methodology that promotes a critical approach to reality and 
the elaboration of an action project, of transformation, thus giving meaning from the recognition of the 
student's capacity for intervention.(17) 

When pointing out the positive changes that the CHE service brought to the work environment, 
the participants reported training offered by the institution with themes that are in line with the demand 
for their services in the company, ratifying the NPCE proposal, which establishes that educational actions 
must be aligned with the reality of each sector of the hospital.(3) 

 

I'll give you an example of a training I did on cardiopulmonary arrest, CPR 
maneuvers [...] in this training I learned several things that I wasn't used to doing 
[...] and after the training, I participated in an arrest, I had a different perspective 
and it was super rewarding for me, because I had doubts and I got them out of 
this training and with practice [...] I put into practice what I learned in the course. 
I've already seen the results [...] (N12) 

 
Therefore, by problematizing work spaces, reinforcing critical thinking and encouraging people to 

look at their own places of production, it is possible to promote the achievement of transformative results 
in practices, both individual and collective.(19) Therefore, it is possible to verify convergences between CHE 
and Paulo Freire thought, when the latter explains that education should be a constant attempt towards 
changing attitudes.(18) 

Therefore, this teaching provides a process of reflection and joint participation in proposing 
solutions, so that the subjects are active in this construction, since the impact happens collectively.(19) In this 
sense, in light of the testimonies, it is possible to verify the beneficial effects of CHE for the nursing team, 
which is seen as an opportunity for learning and professional growth, in addition to enabling the 
continuous improvement of health care, patient safety and the quality of the service provided. 
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Difficulties faced in participating in educational activities 

In order to obtain results through CHE, it is necessary to carry out planning that is consistent with 
the policy of the organization in which it is inserted, involving the effective participation of the plan's 
mentor, its executors and participants.(20) However, impasses become inevitable in the provision of 
educational activities and the overload of demand from the public institution was the challenge reported 
by practically all the professionals interviewed, according to reports: 
 

[...], but sometimes there are times when you can't go out. Or you arrive a little 
late for training or, sometimes, you ask to swap with a colleague, right? (N1) 
 
There are days when I want to go, but I can't go because the work demands don't 
allow me to. (N8) 

 
Furthermore, even though there is the possibility of participating in training, the following 

statements still express concern about the patient under their responsibility in bed and the overload on the 
team when they are absent from providing care: 
 

[...] we have to leave the patients and we end up worrying about returning 
because there is always some demand to fulfill [...] (N4) 
 
[...] it's complicated to leave your shift to attend a course, leave your colleagues 
with your patients, I get apprehensive! We end up not absorbing as much. But, 
even if we arrange it, I, at least, can't relax enough to go to the course, you know? 
[...] (N11) 
 
We have difficulties at the hospitalization unit, we have serious patients, it's hard 
for us to leave, [...], it's harder for us to be absent. (N3) 

 
The demand for these professionals' work duties, considered by the interviewees to be excessive, 

is the main factor that hinders their participation in continuing education activities. This fact is confirmed 
in several studies on this topic, such as a survey conducted with 152 nurses from a public hospital, in which 
the exhausting workload, high service demand and lack of personnel to cover the unit were the obstacles 
most reported by the professionals.(21) 

In addition, the accumulation of work when the nursing professional returns to work activities can 
also be seen in the literature. This overload is felt after participating in the training program, even with the 
collaboration of coworkers and supervisors in the sector, who are responsible for any incidents.(22) 

It is clear that the daily routine of hospital care is permeated by complex situations that require 
greater flexibility from management to meet all the demands, in terms of mobilizing human resources. In 
this sense, it is necessary to consider the implementation of a participatory process and an integrated policy 
for training and development of professionals. Since the adherence of professionals to the continuing 
education program is enhanced when educational activities are planned by a work team.(23-24) 

Therefore, unlike a program, which is rigid and prescriptive, it is essential to understand planning 
in CHE as a strategy, due to its flexibility, since the action scenarios are subject to change according to the 
different contexts and/or the subjects of the action.(25) 

Therefore, participatory construction is required, integrating coordination of the continuing 
education sector, managers and nursing professionals, in order to provide interaction, participation and 
better results of the program.(20) 

 

Perception regarding the role of management in the implementation of educational activities 
 According to the nurses' statements, it was possible to highlight the dynamic and hybrid 
methodology used in the training offered, becoming a strategy of the CCHE of the institution under study 
aimed at better adherence of the professionals involved in the CHE workshops, as observed below:  
 

(The classes) are very dynamic; I think they have even improved. Because before 
it was [...] that very mechanical thing, just reading or passing on information. But 



Alelaf LMAS et al.                                                                 Continuing Health Education from the perspective of nurses... 

 
English | Rev. enferm. UFPI. 2025;14:e5764| DOI: 10.26694/reufpi.v14i1.5764 

not today! Today, we really focus on some dynamics, [...] so that he (the 
employee) learns through small actions so that it doesn't become that boring 
thing of just reading and passing on information. (N5) 
 
[...] we also go into practice at the time, either through a dummy, or through a 
“question and answer” dynamic to fix it more. We don't work just reading slides, 
giving them theory, no. There's online, there's the one we do in the auditorium 
and “on site” at the stations. There's a realistic simulation lab. There's training 
there every week... (N11) 
 
We have both “on site” training in the sectors, this training, and we also have a 
schedule, right? Institutional; which is in the auditorium and in the 
[teleconference rooms]. (...) We also have an online channel, which is through the 
“Teams” platform. We are periodically updated with information that is relevant 
and useful in our work environment, right? (N5) 

 
Therefore, there was good participation by professionals and great acceptability of the educational 

practices presented in this hospital. This evaluation may be related to strategies for approaching the reality 
of work, facilitating participation in activities through Active Methodologies (AM). From this perspective, 
AM can be understood as alternative didactic-pedagogical strategies to traditional teaching, contributing 
to the professionals’ commitment to the learning process and freedom in decision-making in different 
contexts of their experiential process.(7,25-26) 

Furthermore, the use of technologies for the CHE process contributes as a form of learning and 
expansion of knowledge, since it allows the sharing of information in a new space for knowledge 
construction, allowing more dynamic and flexible access and reaching a greater number of trained 
workers.(27-28) 

In another scenario, it was found that educational actions are developed in the sectors and during 
the nurses' working hours, which corroborates the NPCE, which established that CHE training should be 
carried out during the professionals' working hours and at their place of work, facilitating the participation 
of all professionals in the institution.(3) However, some statements showed some resistance to this proposal, 
as they preferred to carry out the training during their free time:  

 
I would prefer it to be during a time when we weren't working, you know? It 
was like scheduling it during our free time, right? (N1) 
 
Some nurses prefer it on a work day, but most don't. They prefer to come on a 
day off, for example. I like to write it down. I like to bring a diary and on that day 
(when I'm busy) there's no way! (N11) 
 

Therefore, the need for flexibility in the NPCE was verified, by providing professionals with the 
opportunity to offer CHE activities outside their working hours, avoiding the accumulation of their work 
and allowing them to improve their concentration and engagement in the workshop. 

Despite this gap in the Policy, it was also possible to note hospital strategies for promoting these 
activities:  
 

And then, the (nurse) TM (Technical Manager) tries her best to divide all the 
nurses so that they can participate. Our technical manager does this. (N11) 
The (nurses) TMs organize it very well so that there are no shortages at the 
station. [...] They never do (the training) on just one date. They always do it at 
least two days, two, three days in different shifts. Then, [...], they (TM) make a 
schedule that suits the course, without compromising the care. (N12) 
 
[...] of course here at UH (University Hospital), there is already a positive point 
in that they have three schedules so that every professional has the opportunity 
to participate in the course, right? There are morning, afternoon and evening, so 



Alelaf LMAS et al.                                                                 Continuing Health Education from the perspective of nurses... 

 
English | Rev. enferm. UFPI. 2025;14:e5764| DOI: 10.26694/reufpi.v14i1.5764 

that the night professional can come on the day; because then, sometimes, they 
cannot leave in the middle of the care. (N9) 

 
 In this scenario, expectations regarding greater availability of time for the same educational action 
in the sectors and the allocation of nurses for the participation of nursing professionals in educational 
actions are related to institutional support, which is essential for worker adherence, the collective 
construction of actions developed by CCHE and ensuring the engagement of nurses in educational 
processes.(25,27) 

 Therefore, the research contributed to the recognition of the needs and expectations of the training 
of these professionals, despite having as a limitation the difficulty of nurses in participating in the interview 
due to the demand of the institution. In this company, potentialities were identified in the implementation 
and development process, especially in relation to the provision of more dynamic training and with flexible 
hours for the feasibility of CHE, as well as the interest of this hospital in appropriating new approaches 
provided by AM. 

 

CONCLUSION 
This study made it possible to understand the perception of nursing assistants about the continuing 

education service offered by the institution studied, as well as the obstacles and impacts of this service in 
the context of a university hospital. The evidence of the overload of the service in care is highlighted as the 
greatest difficulty for nurses to participate in the workshops. This imbroglio can be solved with the 
adequate management of the CHE and the effective dimensioning of the nursing team.  

The participation of nurses in the training planning process is also highlighted, making it essential 
to make the NPCE more flexible, by accepting the considerations of the nurses in training, promoting the 
reformulation of their proposals, in order to provide interaction, better adherence and significant results of 
the program. In short, it is reaffirmed that the existence of an CHE program in the hospital context facilitates 
the achievement of organizational objectives, as it enhances the opportunity for human development and, 
consequently, guarantees the best quality of care.   
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